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Principal’s Message
Last year was a big year for us all at Mullaloo Heights, with a major focus being the recognition of our 40th
anniversary. There were many events, but the official celebration organised by the P&C, one warm, Saturday
afternoon in October, was the perfect finale to a year of reminiscing and reflection. Our thanks go to the Committee
who coordinated this extraordinary event which was enjoyed by so many.
Unsurprisingly, the 40th anniversary events generated many facts, memories and anecdotes from our school’s early
days and beyond. In that first year, there were 257 pupils in seven classes; three were located at Padbury Primary and
four at Springfield Primary. This school building was completed in May 1978 and was officially opened in February
1979. Forty years on, there have been many changes. Buildings and the surrounding environment, school uniforms
and the curriculum have changed. Staff, children and families have come and gone, but in some ways we’ve almost
come full circle. I know the school grew to be rather huge and there were many demountable classrooms at one
point. However, as new suburbs developed and schools opened to the north and east, the number of students
decreased and here we are, in 2020, with a similar number of students to that opening cohort.
Interestingly, there was one thing that figured in all the reminiscing - the support of the school community. For me,
writing this report is the perfect time to acknowledge our appreciation of this. I’m not sure if this is the result of us
being a small, close knit school or whether there is something in the water at Mullaloo, but what has lingered, despite
the changes over the years, is the community feeling of this school. We all talk about the warmth and friendliness of
this place – parents, staff and students, past and present. Mullaloo Heights feels safe, a
place where we feel protected from some of the cynical, darker aspects of life. This is a
direct result of our students, who appreciate and embrace every challenge and
opportunity given, the support we get from parents and families and our hard working
staff. It is with this in mind that I present our Annual report for 2019, which celebrates
the work and achievements of all members of our school community. I am sure you
will enjoy reading it as much as I enjoyed compiling it.
Caroline Booth
Principal

Business Plan Review
Strategic Directions
High Academic Performance in Literacy and Numeracy
Whole School Evidence Based Approaches to Teaching
During 2019, our beliefs about effective teaching practices were documented and used to devise an
explicit teaching methodology for literacy and numeracy. Consistent teaching practices were embedded
in each teacher’s practice, providing consistency for all students. All practices were based on data that
was carefully analysed to determine the impact on learning. The following programs and approaches
were a focus this year:
Talk For Writing: This program has been successfully implemented in all classrooms. Teaching
approaches are consistent in all year levels, with expectations regarding student achievement expanding
as they progress through the school, and resulting in an increasing level of sophistication in students’
writing. During the year, teachers continued to review and refine this program using their own reflections
and student feedback. The latter involved the literacy leader interviewing students from every class and
collating her findings. Feedback showed the children enjoyed their work and could confidently discuss
and deconstruct texts using appropriate language, critically reflecting on their own writing. All indicated a
love of literature, naming a favourite author, and valued the constructive feedback given by their
teacher. A consistent request was for more opportunities to write freely, which has led to a planned
focus on the ‘invent’ stage of the programme in 2020.
First Steps Reading: Strategies and teaching approaches from this resource were embedded into
Talk 4 Writing, effectively linking the teaching of reading and writing. The ‘reading as reader ‘ phase of
the program allowed reading knowledge and skills to be explicitly taught. Whilst the ‘reading as a writer’
phase enabled students to apply their knowledge of text structure and features when constructing their
own texts.
Inference Training: Teachers continued to explicitly teach inference skills to students. Short
modelled sessions, followed by opportunities for students to transfer and apply each strategy to oral
texts were used in this approach. Additional resources to teach students how to make inferences based
on information spaced across the text were developed by teachers. These will be trialled in 2020.

High Academic Performance in Literacy and Numeracy
Whole School Evidence Based Approaches to Teaching
Spelling: Teachers continued to use the ‘Words Their Way program’, giving students the opportunity to explore and
identify patterns in words, before devising rules for spelling. The approach was reviewed and refined this year with
teachers working in phase teams to plan spelling sessions and ensure uniformity in expectations for homework. Due to
the wide range of abilities in each class, teachers implemented cross-setting in phase teams for spelling. Data was
collected for each year group to monitor progress between testing in February and November. This showed good progress
for all students, including weaker spellers.
Evidence Based Maths Teaching: As with literacy, an effective lesson format was used by all teachers – ISTAR. This
included a warm up activity, followed by a modelled session, explicitly teaching a skill, opportunities for the students to
practise and then apply this, before reviewing their learning. Lessons enabled students to build understanding of
concepts by using range of manipulable materials, specific tools and constructing diagrams before beginning written
problems. Teachers explicitly taught vocabulary relevant to each task, as well as ensuring students were equipped with
varied mental strategies which they could apply to calculations. The focus
on comprehensively building student understanding has impacted on
student progress as indicated by PAT Maths testing.
Problem Solving: The emphasis on explicitly teaching approaches
to solving word problems continued in 2019. Students were taught to use
vocabulary knowledge to deconstruct each problem and select
appropriate materials, diagrams, tools and mental strategies to solve it. Student performance on solving one and two
stage word problems has improved, markedly with one stage.

Analyse Student Performance Data
During 2019, a variety of data was collected and analysed to inform teaching and learning, differentiate the curriculum and
identify students at risk. The following whole school data was collected in February and October to identify trends in
achievement and guide school planning:
 PAT Maths (Y1-6)
 TORCH Reading (Y3-6)
 Words Their Way (Y1-6)
 South Australian Spelling (Y1-6)

High Academic Performance in Literacy and Numeracy
Analyse Student Performance Data - continued
The information gained was used by classroom teachers to devise programmes specifically addressing their students’
needs. Improvement was monitored by using ongoing assessment throughout the year, before retesting for end of year
reporting. As a further support, a tool to track student achievement was developed and trialled. This allowed teachers to
monitor progress and identify any students making insufficient progress each year.
In addition, analysis of the results for each year group identified trends in achievement and particular strengths and
weaknesses. This allowed us to evaluate the effectiveness of our teaching and learning programmes, plan for
improvement and allocate resources appropriately.
Aspects of this data relating to our school targets can be viewed in the Business Plan: Achievement Targets section of this
report.
Students at Mullaloo Heights successfully completed NAPLAN testing online for the first time in 2019.

High Quality Teaching and Leadership
A Culture of Collaboration and Reflection
At Mullaloo Heights, we are continually building a culture of collaboration, critical reflection and feedback in a bid to
strengthen our capacity in providing an education that fits the needs of our students. A number of tools and practices
were applied to the achievement of this objective throughout 2019.
Staff Performance and Development: An explicit approach to teaching at Mullaloo Heights was agreed,
articulated in curriculum policy documents and implemented within all classrooms. This implementation was supported
and evaluated through a structured approach to performance and development. Staff set personal targets relating to key
aspects of this methodology and evaluated success through classroom observation, performance data and ‘student voice’.
Feedback was used to improve individual practice, as well as identifying areas requiring more consistency and rigour as a
school. This informed our plan for professional development, ensuring this was relevant to school needs and impacted
directly upon student achievement.

High Quality Teaching and Leadership
Professional Learning (PL): A schedule, linked to whole school priorities and evidence based practices, most notably the
application of our explicit teaching methodology in each classroom, was devised. The professional learning was delivered using
a variety of methods, including external and internal workshops, purposeful collaboration, peer observation and mentoring.
External professional learning was attended by a number of staff and focused on:


Talk 4 Writing



Letters and Sounds



Paul Swan’s Number Milestones



application of Geometry and Measurement to STEM



Innovation through Digital Technologies



Classroom Observation



Data Analysis (SAIS Dashboard)



Classroom Management Strategies

Knowledge and skills gained through external courses were shared through in-house PL and collaborative meetings. Teachers
were given opportunities to apply learning to their classroom practice through action learning. New approaches trialled were
presented at staff meetings and evaluated in mixed phase teams. This allowed staff to critically reflect on their work and
collaborate to find solutions or improve approaches. Working with
teachers from differing year groups gave a new perspective,
particularly how their teaching was a component of a bigger picture.

Distributed Leadership: Opportunities to develop leadership were numerous in 2019. Phase team leaders
presented and monitored professional development, led peer observation and provided mentorship to our
newest members of staff. In addition, our literacy leader was invited, along with the Principal, to deliver a
number of vignettes at the Institute of Professional Learning (IPL) outlining our approach to change management
and the impact upon student outcomes.
A group of teachers attended the ‘Innovation Project’ and, through action learning, developed a number of
practical tools to implement ‘student voice’. A plan for whole school implementation was devised, compete with
appropriate support. The use of ‘student voice’ was a pertinent addition to our school self assessment and the
feedback gained has resulted in learning being timetabled more effectively to optimise learning. Student
interviews gave us valuable insight into the impact of Talk 4 Writing and will be expanded to include Numeracy.
In addition to the student voice work, this group of teachers led the integration of Digital Technologies into our
inquiry projects and presented our school’s work at the Innovation Expo at the Perth Exhibition Centre.

Engaged and Successful Students
Integrated Teaching Units, including ICT & Digital Technologies
Integration was a continued focus in 2019, with teachers making strategic connections between different subjects to provide a
relevant context for learning and give students opportunities to apply their skills and knowledge to problem solving. The Digital
Technologies Curriculum was a component of this, with specific tools used to enhance student learning.

Digital Technologies Scope and Sequence: A Scope and Sequence, aligning specific skills and knowledge to each year
group, was devised and trialled. Teachers used this to explicitly teach coding, robotics and algorithms, amongst other things, at
an appropriate level, effectively building upon students’ prior knowledge. Phase teams devised common assessment tasks in
which students across classes could demonstrate their learning. Performance was moderated against agreed criteria, ensuring
grades awarded for student reports were consistent.
Digi Tech Clubs: Mixed age groups worked cooperatively to tackle short projects teaching Digital Technology skills.
Tasks included, coding, programming robots and creating computer algorithms. Students enjoyed these sessions, gaining skills
they could apply to other aspects of the curriculum. The mixed age groups allowed older students to provide support to younger
and vice versa, depending on prior knowledge.
Integrated Topics: Teachers identified opportunities to teach digital technologies through projects integrating a number
of subject disciplines. Each project was introduced with an inquiry question often relating to an aspect of Humanities and Social
Sciences (HASS) or Science, such as ‘Where do migrants to Australia originate from and why? How do they contribute to society?
Relevant literature, both non-fiction and fiction, was used as a context to teach literacy skills following the Talk 4 Writing
process, with research skills also being explicitly taught. Where appropriate, students used ICT tools to plan, record and organise
their research – Padlet, Canva and Popplet were a few examples. Once complete, they presented the information in a number of
formats. Firstly, as a written text, including the structure and language features explored during Talk 4 Writing and appropriate
HASS content. However, information was also presented in digital formats, often negotiated by students. For example, students
programmed an Edison robot to follow routes from various points in Asia to Perth, as part of the migrant inquiry. This was
filmed with a running commentary from students outlining key stopovers along the route. Assessment criteria for this project
was also negotiated with the students, as part of our ’student voice’ programme, enabling them to have a clear idea of what
they needed to include to achieve a given standard. This is one example, of many, where students demonstrated their
knowledge through the application of Information Communication Technology (ICT). The impact of this approach is our
students view ICT as a tool that makes learning easier rather than an isolated subject with no real life application. Samples of
this work was presented at the Education Innovation Expo 2019 at the Perth Convention Centre. Effective integration of ICT and
Digital Technologies into inquiry units of work will continue as a whole school focus in 2020.

Engaged and Successful Students
Challenge and Engagement Through STEM (Science, Technology, Engineering, Maths)
Specialist lessons in science enabled students to embed and expand scientific knowledge whist acquiring
investigative skills. During these sessions, they were asked to generate predictions in response to scientific
questions and devise fair tests to prove their theories. In doing so, they observed, collected and analysed
data, before drawing a justified conclusion. Each investigation was set in a context that required students to
access knowledge from a range of subject disciplines. As a result, students were effectively using the
scientific process to problem solve whilst acquiring appropriate knowledge. The students were highly
engaged in this work and worked through a number of fun investigations, such as, identifying the best
conditions for making ice cream, designing a functioning catapult and growing mould and rust.
Integrated STEM projects gave students further opportunities to apply specific knowledge and skills to
solving real world problems. Projects were varied and set in meaningful contexts. An example of this is
where students were asked to design and construct a paper helicopter to deliver supplies to a remote disaster area, landing safely and accurately, as part of a HASS topic
on Flood and Bushfire. Students developed an initial design and applied maths, measurement and engineering skills to modify it to slow down the landing. A fair test was
then used to identify factors impacting on speed, with modifications made as a result. Students created effective helicopters and could articulate the reasons why their
model was successful or not. Other projects included, designing and building a moon rover to navigate across the moon’s uneven surface and programming ‘Dash and Dot’
robots to collect key items from a grid referenced map. Students found this this work stimulating and were able to transfer skills specifically taught in other lessons to
STEM challenges.

Performing Arts
The specialist music program centred on the key concepts of ideas for music making, skills, processes and
responses. Vocal, instrumental music literacy, movement and listening activities were incorporated into the
Pre-primary—Year 6 program. In addition, the Black Belt Recorder Program was implemented in Y3 and 4, with
these students performing recorder songs at our end of year Presentation Assembly. We enjoyed an incursion
from Adam Hall and the Velvet Players, from Musica Viva, as a culmination of the unit of study. In addition, our
own talented students showcased a wide range of skills and creativity during our annual Talent Assembly,
whilst the school Choir performed at the One Big Voice Festival at Perth Arena.

Engaged and Successful Students
Physical Education
This program enabled students to confidently and competently participate in a range of physical activities in various contexts
and settings. During Physical Education sessions, students learnt how the body moves, approaches to resolve challenges and
optimise movement performance, as well as the benefits of physical activity to themselves, others and communities. Working
cooperatively in team games and challenges, modelling good sportsmanship and encouraging students to ‘have a go’ in order to
achieve their personal best were important facets of teaching and learning. Students participated in sport clinics in Mod Crosse,
Athletics, AFL, Rugby and a highlight was the before school cricket clinic. Teaching also focussed on Fundamental Movement
Skills, Cricket, Netball, Cross Country, Mod Crosse and Athletics, Students also participated in a number of competitions:
Swimming Carnival: A close race for first place added a thrilling dimension to this event. After trailing by 60 points, Albatross
employed dogged determination to steal the winning trophy from Tern at the very last race. A true example of hard work and
determination making a difference.
Faction Cross Country: This competition was a reminder of how caring and supportive our students are. They cheered loudly for
those who struggled as they crossed the Finish line, offering comfort as needed. Congratulations, Albatross, for winning overall.
Interschool Cross Country: Our team did rather well, showing great determination to complete the challenging course and gain
fifth place overall. There were also some excellent, individual achievements from Year 3, 4 and 6 students.
Faction Athletics: As always, the Faction carnival turned out to be a great day. The sun shone, parents cheered and the students
threw themselves into each activity. There is probably no bigger reward in teaching than watching students embrace the
challenges and activities you set. Consequently, it was a pleasure to watch our students in action during this event.
Congratulations to Tern for winning the overall championship.
Interschool Athletics: Many parents supported our students at the recent Interschool events, either baking cakes for the fund
raising stall when we hosted the jumps and throws or cheering our athletes at Padbury. As a result of this rather vocal
encouragement, a number of individuals demonstrated outstanding performances. Overall, our school came fifth. Regardless of
the final result, our students gave their absolute all in every event and showed real grace whether or not they won.
Lightning Carnival: The Lightning Carnival was another chance for our students to demonstrate their skills, sportsmanship and
resilience. They played hard and fair and, despite being from a relatively small school population, punched above their weight
on many counts. Our soccer team came home with a trophy for first place, whilst netball and AFL scored second and third
places respectively. Of course, participating in such events is not all about winning. To this end, our children showed great
consideration and grace, regardless of whether they were successful against other schools. As always, it was a pleasure to be
amongst them on this day.

Supportive Inclusive Environment
Provision of a Safe and Supportive Environment that Promotes Well Being
Mullaloo Heights is a school defined by its inclusivity and welcoming community vibe and this is a result of our emphasis
on health and well being. In 2019, a number of number of strategies were employed to create a safe, but challenging
learning environment for all.

Student Voice: As using feedback from students to assess the effectiveness of teaching was a focus in 2019, a
number of teachers initiated an action learning project investigating ‘student voice’. They researched, devised and
trialled a number of tools which students could use to evaluate their learning and communicate the impact of teaching.
Effective tools included, questionnaires allowing the students to outline their preferred ways to learn, ‘exit notes’ in
which they outlined key learning following a lesson and interviews focusing on a particular programme, in this instance,
Talk 4 Writing. Information gained as a result of ‘student voice’ was used to refine teaching to better suit the students.
For example, timetabling of particular lessons was changed to maximise student concentration, additional options for
presenting work were given and assessment criteria was negotiated with students. Student feedback also illustrated the
positive impact of Talk 4 Writing on achievement with all interviewed students, Pre-primary to Year 6, articulating their
work on each element of the programme and showing pride in their achievement. In addition, students interviews
helped pinpoint gaps in the delivery of the program and address areas of inconsistency. Student voice was shown to be a valuable component of our school review
process and will be expanded to include all students and year levels next year.
Student Leadership: Our school Head Boy and Girl, assisted by the student councillors, took on a number of roles
throughout the year. These included organising sports equipment and whole school events, setting up and running
assemblies and making daily announcements. This year, the leadership program included elected Faction Captains from
Year 6 and the appointment of monitors for the library and environmental garden from Year 5.
Student Well Being: Programs relating to protective behaviours, digital citizenship, friendship and prevention of
bullying are well embedded in teaching at Mullaloo Heights. These were embellished by the work of our school chaplain,
who supported us in helping our students think socially, make friendship work and reduce anxiety. She used myriad
approaches to achieve this She visited classrooms to implement BUZ, a program explicitly teaching positive friendship
through role play and games, read stories based on values to groups of students and sourced a high school transition
program for our Year 6 students. She improved the experience of students during recess and lunch by organising clubs,
in which students negotiated activities and trained and supported peer mediators to help younger students solve minor
playground problems. The chaplain also organised a parent workshop on ‘Anxiety in Children’ which was well attended.

Supportive Inclusive Environment
Physical Spaces to Promote Learning and Social Connections: Teachers continued to use
outside areas to provide learning opportunities beyond the classroom. Fitness sessions utilised the
nature play equipment, as well as the vast open space surrounding the school, and each class tended
a plot in the environmental garden. Buddy classes paired up to ensure beds were weed free and
watered. The resulting produce, herbs and vegetables, were sold during assemblies. Environmental
Garden monitors were appointed to ensure that the garden was kept neat and tidy and helped
younger students at recess and lunch. The Year 2 students cared for the chickens, feeding them and
collecting eggs to sell to parents and teachers.
A number of other environmental upgrades were achieved in 2019. A new kitchen was
installed in Tern Block, providing students with the infra structure and tools to expand access to the
Design and Technology curriculum. Flexible furniture and new flooring enhanced the comfort of the
room, making it an attractive location for activities with the Chaplain, small group work and student
councillor meetings. Giant pencils outlining our key values were installed along the path to the school
entrance to ensure these were at the forefront of our thoughts as we entered each day.

Meaningful Community Connections
We actively promoted our school through a number of events and activities throughout the year. Members of the local
community were made welcome on these occasions.
Harmony Week: This week celebrated cultural diversity and promoted fairness, respect and a sense of
belonging. A number of whole school and community events were organised and began with a visit from Taiko Drums and
Flutes of Japan, a couple who shared music, movement and cultural stories from Japan. Inclusivity was further explored
in classrooms, with students working with buddy classes on activities inspired by the theme, ‘Everyone Belongs’.

Colour Run: Rather a lot of colour was added to our annual Lapathon in 2019. Teachers had great fun
dousing the students in colourful powder as they ran laps to raise money for our school. The children emerged from the
event brightly coloured and hungry so the P&C sausage sizzle provided the perfect end to this enjoyable afternoon. Over
$4000 was raised and funded a new sand pit for athletics activities.

Meaningful Community Connections
Open Day: Our assertion that Mullaloo Heights is a vibrant community, with a supportive environment in
which children can learn, was well and truly vindicated on our Open Day in early May. In addition to the friendly greeting,
our open day guests, both old and young, were given an enticing taste of what is in store for Kindy and Pre-primary children
during a typical day at Mullaloo Heights. There were messy activities, decorating and designing tasks, as well as face painting
and a chance to view our new chicks. Children and parents mixed together to try everything and rounded off the range of
experiences with a delicious sausage sizzle served by our student volunteers. The morning was a great success and an
opportunity to show the local community exactly why Mullaloo Heights is such a good school.
Book Week: All students, from K-6, took part in this popular literature based event that promoted reading and all forms of
texts. These included a family ‘Mad Hatter’s Tea Party, a Literacy Tabloid and various book and writing competitions. The
week closed with a whole school assembly, which students attended dressed as book characters. Competition prizes were
awarded and staff performed a Book Week play, ‘Mrs Pratchett and the Lolly Shop’.
Science Week: Our Science Week was also a great success, with myriad activities organised to stimulate the
students. Highlights included a visit from Sci Tech, a challenging Science Quiz and our annual Science Fair, in which Year 5/6
students presented their own inventions . All classes added more science investigations to their timetable throughout this
week, thereby raising the profile of this important subject
Year 6 Camp: Year 6 students visited Fairbridge Village for 3 days in Term 2. The focus was on building
independence, making social connections and team work, as well as overcoming a number of physical challenges. Students
had a great time trying rock climbing, abseiling, rope swinging and orienteering, amongst other things.
Aboriginal Survival Technology: We celebrated NAIDOC Week with a visit from Philip Green, self-confessed
‘Wild Man’ and National Geographic photographer. With great enthusiasm and passion, he shared his knowledge of
traditional technologies used by indigenous peoples and allowed the children to investigate a range of original artefacts to
reinforce their learning. The incursion was both interesting and informative, as well as full of humour. It was a great start to
a week where the children reflected on Aboriginal culture.

Edu Dance: Students took part in a series of workshops, exploring a range of movement and dance styles,
during Term 2. Parents finally got to see what they had been getting up to when they were invited to the Edu Dance
concert: an impressive display of their complicated dance moves, careful coordination and perfect rhythm.

Meaningful Community Connections
Year 6 Fun Fair: Our year 6 students demonstrated their leadership and considerable skill in engaging
young children when they organised the annual fun fair. All planning and organisation was led by the students and
activities were varied, including face painting, manicures, shoot out and a cake stall. The younger children had great
fun and proceeds were used by the graduating students to buy a memento for school - a freestanding flag, complete
with our name, emblem and photos to promote Mullaloo Heights at all events, whether home or away.
Fortieth Birthday: We spent much of the year busily celebrating 40 years since the official opening of
our school. Of course, the most exciting event was organised by our P&C and a wonderful way to spend a sunny
afternoon. There was certainly plenty to do, with water fun, horses and snacks galore enjoyed by the many families
attending. Thank you to our P&C for helping us commemorate this milestone in such a special way.
Family Fun Day: The year finished with the whole school taking part in a water filled afternoon of fun
as a reward for their hard work throughout the year. There were lots of activities to try, including a giant Slip n’
Slide, water pistol battles and an inflatable obstacle course, just to name a few. Our students tried them all and worked up quite an appetite as they worked through each
one. Luckily, the morning finished with a pizza lunch and icy pole organised by the P&C.

Strong and Visible Board
As reflected in the principals message at the beginning of this report—2019 has been a big year for Mullaloo Heights. A cause for celebration and reflection—something
that we seldom afford ourselves as we strive to achieve the next goal or milestone in our busy lives —but presents a valuable lesson for all of us. A lesson of gratitude,
appreciation and accomplishment.
The achievements throughout this report is a reflection of the hard work, commitment and enthusiasm of everyone that influences and supports our school. We have
seen that through the contributions of parents to school events and activities and their contribution to enhancing the school facilities. The commitment of all staff in
providing rich learning experiences for our children in an accepting and pleasant environment and from our students as they demonstrate the school values on a daily
basis. Finally, our wider community who came together to celebrate along side us, giving the deserved recognition of our past but also supporting our achievements of
tomorrow. Its this sense of community is what makes our school so special.

The Board are extremely proud of the efforts that are made by everyone and are committed to working alongside all community members to ensure that our school
continues to thrive and prosper for the next 40 years.
Kelli Pickford
Board Chair

Business Plan Review
Achievement Targets
NAPLAN Longitudinal Data 2019: Comparison to Like Schools
TARGET: Increase NAPLAN scores in Numeracy to be at or above like-schools by

TARGET: Increase NAPLAN scores in Reading to be at or above like-schools by

2020— achieved in Y3 only

2020—achieved in Y3 only

 Although achievement in Numeracy has decreased when compared to 2018, it is

still within 1 standard deviation of that of like- schools.
 Y3 students have achieved scores at the same level as like-schools.
 Y5 students’ mean score is just below like-schools. However, when tested in 2017

as Y3, this group were 1.4 standard deviations below the expected mean, whereas
they are now 0.5 below. Progress has been made by this group since 2017.

 Although achievement in Reading has decreased when compared to 2018, it is

still within 1 standard deviation of that of like- schools.
 Y3 students have achieved scores at the same level as like-schools.
 Y5 students’ mean score is just below like-schools, but within one standard

deviation of what is expected.

Important Points


Achievement in Numeracy is affected by a smaller percentage of our students achieving in the highest NAPLAN band when compared to like-schools.
More of our students are achieving in the second highest band.



This is true for Y3 reading, whereas Y5 achievement in the top band is equal to like-schools, but lower in the band below.



In both subjects, fewer of our students are achieving in the lowest bands - See ‘Proficiency Bands Data’ on next pages for more information.

NAPLAN Longitudinal Data 2019: Comparison to Like Schools
TARGET: Increase NAPLAN scores in Writing to be at or

TARGET: Increase NAPLAN scores in Spelling to be at or

TARGET: Increase NAPLAN scores in Grammar to be at

above like-schools by 2020—achieved in Y3 & Y5

above like-schools by 2020—not achieved in Y3 &Y5

or above like-schools by 2020—achieved in Y3 only

 Achievement in Writing has been maintained with

both year groups achieving at the same level as like
-schools.

 Although achievement by Y3 in Spelling has

decreased when compared to 2018, it is still within 1
standard deviation of that of like- schools.
 Y5 students’ mean score is below like-schools, over

one standard deviation (1.7) of what is expected.

 Although achievement in Grammar & Punctuation

has decreased when compared to 2018, it is still
within 1 standard deviation of that of like- schools.
 Y3 students have achieved scores at the same level

as like-schools.
 Y5 students’ mean score is just below like-schools,

within one standard deviation of what is expected.

Important Points


Achievement in Writing is affected by a smaller percentage of our students achieving in the highest NAPLAN band when compared to like-schools. However, more of our students are achieving in the second highest band. This is also true for Y3 spelling, whereas Y5 is slightly below like-schools in both
top bands.



Y3 Grammar and Punctuation achievement exceeds like-schools in both top bands, while Y5 is slightly below.



In all subjects, fewer of our students are achieving in the lowest bands - See ‘Proficiency Bands Data’ on next pages for more information.

NAPLAN Longitudinal Data 2019: School Proficiency Bands
TARGET: The number of Year 3 students in the top two NAPLAN bands will be equal to or
above like-schools by 2020—currently achieved

TARGET: The number of Year 3 students in the top two NAPLAN bands will be equal to or
above like-schools by 2020 —currently achieved

TARGET: The number of Year 5 students in the top two NAPLAN bands will be equal to or
above like-schools by 2019—not achieved

TARGET: The number of Year 5 students in the top two NAPLAN bands will be equal to or
above like-schools by 2019 —not achieved



The percentage of Y3 students in the top bands is higher than that of like-schools—
53% compared to 48%. However, we have less students achieving in the top band—
15% compared to 21%. Our achievement in the bottom bands exceeds like-schools;
3% (1 student) compared to 9%.



The percentage of Y5 students in the top bands is less than that of like-schools—29%
compared to 34%. Again, we have less students in the very top band—4% compared to
13%, but more in the band directly below—25% compared to 21%. We also have a
slightly larger percentage achieving below the national minimum standard—4% (1
student.) However, less Y5 students are in the bottom 2 bands than in the previous 2
years.—12% compared to 17% and 22% in 2018 and 2017 respectively.



The percentage of Y3 students in the top bands is higher than that of like-schools—
70% compared to 64%. However, we have less students achieving in the top band—
30% compared to 39%. Our achievement in the bottom bands exceeds like-schools;
3% (1 student) compared to 7%.



The percentage of Y5 students in the top bands is less than that of like-schools—30%
compared to 45%. We have equal students in the very top band (17%), but less in the
band directly below—13% compared to 28%. We also have a slightly larger
percentage achieving below the national minimum standard—8% (3 students)
However, less Y5 students are in the bottom 2 bands than in the previous 2 years—
12% compared to 17% and 23% in 2018 and 2017 respectively.

NAPLAN Longitudinal Data 2019: School Proficiency Bands
TARGET: The number of Year 3 students in the top two NAPLAN bands will be equal to or
above like-schools by 2020—currently achieved

TARGET: The number of Year 3 students in the top two NAPLAN bands will be equal to or
above like-schools by 2020—currently not achieved

TARGET: The number of Year 5 students in the top two NAPLAN bands will be equal to or
above like-schools by 2019—achieved

TARGET: The number of Year 5 students in the top two NAPLAN bands will be equal to or
above like-schools by 2019—not achieved



The percentage of Y3 students in the top bands is higher than that of like-schools—
66% compared to 60%, although we have slightly less students achieving in the top
band—15% compared to 20%. Our achievement in the bottom bands exceeds likeschools; we have zero students compared to 4% of students at like-schools.



The percentage of Y5 students in the top bands is higher than that of like-schools—
26% compared to 19%. Again, we have less students in the very top band—0%
compared to 6%, but more in the band directly below—26% compared to 13%. We
also have less students in the bottom 2 bands. In addition, the percentage of Y5
students in the bottom band has decreased for the third consecutive year and is now
zero.



The percentage of Y3 students in the top bands is lower than that of like-schools—
46% compared to 53%. We have less students achieving in the top band—15%
compared to 29%, but more in the band below—31% compared to 24%. We have
zero students in the lowest band compared to 3% of students at like-schools. The
bulk of our students are achieving in Bands 4&5.



The percentage of Y5 students in the top bands is lower than that of like-schools—
33% compared to 41%. Again, we have less students in the very top band—12%
compared to 15%, and less in the band directly below—21% compared to 26%. We
also have slightly more students in the bottom 2 bands—12% compared to 10%. The
bulk of our students are achieving in Bands 5&6 which is causing our mean score to
be lower than like-schools.

NAPLAN Longitudinal Data 2019: School Proficiency Bands
TARGET: The number of Year 3 students in the top two NAPLAN bands will be equal to or
above like-schools by 2020—currently achieved
TARGET: The number of Year 5 students in the top two NAPLAN bands will be equal to or
above like-schools by 2019—not achieved



The percentage of Y3 students in the top bands is higher than that of like-schools—77%
compared to 66%. This is true of both bands. We also have zero students achieving at or
below the national minimum standard (bands 1&2) compared to 7% of students in likeschools.



The percentage of Y5 students in the top bands is lower than that of like-schools—34%
compared to 44%. This is true for both bands. We have the same percentage of students
in the bottom 2 bands as like-schools, although we have more below the national
minimum standard (band 1) - 8% (3 students) compared to 4%. The percentage of Y5
students in the bottom band has decreased for the third consecutive year, from 28% in
2017 to 19% in 2018 and 12% in 2019.

NAPLAN Progress and Acheivement in Numeracy- Stable Cohort

TARGET: Annually, average progress between
Pre-primary On-entry Assessment and
Year 3 NAPLAN will be equal to or above
like schools in:
5.1 Numeracy
5.2 Reading
TRENDS




There are a large percentage of
students with good achievement in both
Y3 and Y5. However, excellent
achievement is below that of like–
schools, more so in Y5.

Achievement Year 3

Progress Pre-primary - Year 3

In both Y3 & Y5 there are far fewer
students making very low progress.
Progress in both cohorts shows a larger
percentage of students making
moderate to very high progress. More of
our Y5 students have made very high
progress since Y3, whilst more of Y3
have made high progress since PP.

Achievement Year 5

Progress Year 3 -5

NAPLAN Progress and Acheivement in Reading- Stable Cohort
TARGET: Annually, average progress between
Pre-primary On-entry Assessment and
Year 3 NAPLAN will be equal to or above
like schools in:
5.1 Numeracy
5.2 Reading
TRENDS


Achievement in Y3 is in line with likeschools; although less students have
excellent achievement. Note there are
also less students with limited
achievement.



Achievement in Y5 is in line with likeschools, except a higher percentage of
students have satisfactory achievement.
Less have good achievement, as a result.



Progress for a significant percentage of
the Year 3 cohort is moderate to very
high. This exceeds that of like-schools.



Progress between Y3 and Y5 is not quite
as good, as more of our students make
very low progress. When compared to
like-schools, however, 60% make
moderate progress or above. Detailed
tracking of students will identify those
making low or very low progress,
allowing teaching programs to target
their needs.

Achievement Year 3

Achievement Year 5

Progress Pre-primary - Year 3

Progress Year 3 -5

NAPLAN Progress and Acheivement in Writing- Stable Cohort

TARGET: Annually, average progress between
Pre-primary On-entry Assessment and
Year 3 NAPLAN will be equal to or above
like schools in:

Progress Pre-primary - Year 3

5.1 Numeracy

No data

5.2 Reading
TRENDS


Achievement in Y3 is good as zero
students have limited achievement and
more students have good achievement
than like-schools. However, this year we
have less students with excellent
achievement.



In Year 5, achievement is better than like
-schools; we have less students with
limited and more with good
achievement. However, we have zero
students with excellent achievement
this year.



In Year 5, our progress is generally in line
with like-schools. A slightly larger
percentage of our students make good
to excellent progress, although slightly
more have made low progress.

Achievement Year 3

Achievement Year 5

Progress Year 3 -5

Year 1 On-Entry Data 2019: Numeracy
Target: Annually, all Year 1 students will improve by 5 or more development
points from On-entry Assessment module 1 (pre-primary) to Module 2 in
Numeracy.

Numeracy
Old Development Points Scale Score
Range

Students

CF

No

%

%

Historical Data / Performance Over Time

0.3

301-320

1

3%

3%

Due to changes in the Numeracy assessment, progression over time can’t be
reported. This is because performances prior to 2019 are reported in development
points rather than scale scores. Any comparisons to development points pre 2019
are approximate. However, progress between Pre-primary and Year 1 will be
measured next year using the new scale score. The target will be adjusted to
reflect the new scoring system.

0.4

321-350

0

0%

3%

0.5

351-370

3

7%

10%

0.6

371-380

0

0%

10%

0.7

381-400

2

5%

15%

0.8

401-420

1

3%

18%

0.9

421-440

0

0%

18%

1

441-460

4

11%

29%

1.1

461-480

3

7%

36%

Target Not Achieved: One student has not achieved 5 development points (score
range 301-320) between testing in Pre-primary and Year 1.

1.2

481-500

4

11%

47%

1.3

501-515

4

11%

58%

What do we need to do?

1.4

516-535

4

11%

69%

Class teachers to use diagnostic data to devise programs that address students’
strengths and weaknesses.

1.5

536-560

6

14%

83%

1.6

561-580

3

7%

90%

What does the data show?
Our students' performance is good. Over 75% of the students are achieving within
the score range 441 - 590. A small number of high achievers are evident, with one
student scoring in the 601 - 615 range.

Continue to focus on whole school priorities in Numeracy.

1.7

581-590

explicit teaching of operations by applying mental strategies so that
calculations are effortless.

3

7%

97%

1.8

591-600

0

0%

97%



explicitly teach approaches to problem solving.

1.9

601-615

1

3%

100%



teach vocabulary to increase comprehension skills.

2.0

616-625

0

0%

100%



PAT Maths and TORCH Reading Progress
Target: Annually, a least 80% of students will improve on the PAT Maths
performance.

No target, but data on student progress is collected as an internal assessment of
the effectiveness of our reading programme.

Achievement was compared between testing in February and October for each
year group.

Achievement was compared between testing in February and October for
students in Year 3—6, with the aim of at least 80% making progress.

PAT Maths
Year Group

Percentage of students improved

TORCH Reading
Target Achieved

Year Group

Percentage of students improved

Target Achieved

2

95%

Yes

3

85%

Yes

3

79.5%

No

4

79%

No

4

89%

Yes

5

100%

Yes

5

90%

Yes

6

75%

No

6

93%

Yes

School Average

85%

Yes

School Average

89%

Yes
Analysis

Analysis
The PAT Maths target was achieved . All year groups made more than 80%
progress, apart from year 3.
What do we need to do?


Continue to focus on explicit teaching of operations by applying mental
strategies. Also, ensure students have good automatic recall of times tables.



As part of our whole school approach to problem solving, focus on
comprehension of questions to ensure students have a good understanding
of what is required.



Identify high achievers and track through SAIS to ensure they are being
extended. Review use of GEPs and IEPs to ensure they address the needs of
low and high achievers.



Provide professional learning on how to teach problem solving. Implement
strategies in teaching.

Over 80% of students make progress on the TORCH. However, this is not true for all
year groups.
What do we need to do?






Continue to expose students to the inference training program trialled last
year. Ensure consistency in delivery across classrooms to avoid erratic
achievement.
Continue to provide professional learning on First Steps reading strategies.
Document and agree our approaches to teaching reading.
Continue to embed First Steps reading strategies and the inference training
program into Talk 4 Writing.
Continue focus on expansion of vocabulary through Talk 4 Writing to address
weakness in comprehending information that has been reworded or
rephrased. Implement new program relating to this.

SCHOOL PRIORITIES 2020
Strategic Direction

School Priority (Business Plan Milestones)

High academic performance in Literacy and Numeracy

LITERACY

Performance in literacy is enhanced by high quality teaching informed
by rigorous analysis of data

Consolidate Talk 4 Writing. Ensure consistency across phases in implementation.
Apply understanding in writing via ‘invent’ tasks.

Strategies



Explicit teaching informed by evidence based practices are
embedded in each teacher’s practice



Whole school approaches to delivery of literacy are embedded



Identify students at risk

Provide feedback on writing using pink and green in Y3-6. Identify and implement strategies to give
more specific feedback in Y1-2.
Continue integration of HASS with Talk 4 Writing.
Upload all Talk 4 Writing teaching programs onto shared drive.
Full implementation of inference training (y3-6), including focus on ‘making connections on information
spaced across text’.
Implementation of Letters and Sounds in K-2.
Utilise Pie Corbett framework for teaching of grammar in each year group. Embed this in Talk 4 Writing and
link to toolkit. Link to modelled writing.
Continue to cross set for ‘Words Their Way’ in Y3-6. Agree and implement explicit teaching approaches in
these year groups. Continue to monitor impact of program through whole school data analysis.
Timetabling of Mini-lit for students at risk to be organised by P-2 teachers.
Identify specific students who require support (high and low achievers) in moving through NAPLAN
progression points.

High academic performance in Literacy and Numeracy

MATHS

Performance in literacy is enhanced by high quality teaching informed
by rigorous analysis of data

Use whole school maths planners to plan for phase teams during collaborative DOTT.

Strategies

Paul Swan curriculum threads and First Steps approaches and resources used to design lessons.



Explicit teaching informed by evidence based practices are
embedded in each teacher’s practice

Mental strategies explicitly taught. Refer to Paul Swan Basic Facts Milestones & Whole School Mental
Strategies Framework.



Whole school approaches to delivery of numeracy are
embedded

Problem solving games/tasks presented at staff meetings



Identify students at risk

Ensure Early Childhood planners reflect Early Years Framework

Explicitly teach vocabulary for number referring to whole school scope and sequence. Review use, refine
and add to term planner each term.

Ensure consistency in lesson structure across phases - iSTAR. Use planners presented at SDD in January.
Explicitly teach teaching problem solving via a weekly investigation.
Common assessment tasks for problem solving devised and moderated in each phase.
Identify specific students who require support (high and low achievers) in moving through NAPLAN
progression points.
Develop consistent goals across phases for IEP and GEPs.

Strategic Direction

School Priority (Business Plan Milestones)

Engaged and Successful Students

SCIENCE

The provision of a learning environment that promotes collaboration,
creativity and critical thinking
Strategies


Opportunities to apply STEM to cross curricular units of work identified and implemented by teachers. Begin
to compile repertoire of activities and resources - phase teams.

Provide challenging, relevant and engaging learning activities
with a focus on Science, Technology, Engineering and Maths
(STEM)

Engaged and Successful Students
The provision of a learning environment that promotes collaboration,
creativity and critical thinking
Strategies


Implement whole school approach to teaching investigative skills - specialist teachers

Increase use of Information Communication Technologies (ICT)
and Digital Technologies across all year groups and learning
areas

ICT / DIGITAL TECHNOLOGIES
Teach Cybersafety in all classes.
Work with ICT coach to implement Digital Technologies scope and sequence in each class by trialling
activities. Begin to compile repertoire of activities and resources with a view to expansion as teacher
skills and knowledge increase.

Incorporate ICT capabilities into HASS integrated units.
Teach coding using Digital Technologies Scope and Sequence as a reference
Touch typing—3x weekly

Engaged and Successful Students

INTEGRATION (LITERACY, HASS & ICT)

The provision of a learning environment that promotes collaboration,
creativity and critical thinking

Integrate HASS content to Talk 4 Writing where possible. Compile exemplar literature and inquiry based
units of work, addressing HASS content and skills.

Strategies

Add authentic ICT tasks to units of work.



Devise common assessment tasks and use for moderation and grade allocation in HASS.

Utilise inquiry approach to teaching Science, Humanities and
Social Sciences (HASS) making cross curricular connections

Supportive Inclusive Environment

VALUES/PASTORAL CARE

The provision of a of a safe and supportive that promotes well-being

Expand Friendly School and Families program to include bushfire and cyber safety programmes.

Strategies

Teach protective behaviours - Cycle A.



Explicitly teach strategies that support positive well-being and
student safety

Upload all programs on Shared Drive.

Support students to increase ownership and accountability for
learning

Full implementation of National quality Standard (NQS).



Provision of a safe and supportive learning environment for all students.

Strategic Direction

School Priority (Business Plan Milestones)

Supportive Inclusive Environment

STUDENT VOICE



Support students to increase ownership and accountability for
learning

Create ‘Getting to Know You Survey’ to give to all students in February 2020. Use information to inform
planning.
Trial a goal setting activity for one learning area. Share and review with colleagues.
Implement end of unit reviews following integrated teaching units.
Trial exit strategies and additional tools, including three way conferences and negotiated assessment.
Level 3 teachers carry out interviews with students to review Talk 4 Writing and Maths.

High Quality Teaching and Leadership

PERFORMANCE MANAGEMENT

A culture of collaboration, critical reflection and feedback strengthens
staff capacity in meeting the needs of our students.

Link peer observation and class visits to school priorities – Talk 4 Writing (modelled writing), spelling &
numeracy (mental strategies).

Strategies

Performance management linked to school priorities 2020.



A structured approach to Performance and Development for all
staff.

Professional development (in-house and external) linked to school priorities .



Provision of professional learning that links to whole school
priorities and evidence based practices

Meaningful Community Relationships

MARKETING

Strong parent and community relationships support our students

Promotion of school - social media, Open Day, connections with local community.

Strategies

Promote Board in school community—annual report, website, election.



Planned and proactive promotion of our school



Strong and visible board

Financial Summary
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