2018 Annual School Report
2018 was our second year as an Independent Public School (IPS). We consolidated a range of the flexibilities that being and IPS allowed, including staffing processes and the
ongoing development of our School Board. In the most part, it was business as usual. Our Business Plan has become the central focus of much of our planning with
significant planning done over the year to operationalise many of the ideas in the plan. This Annual Report will reflect our progress over the year against a number of
aspects of this plan. As the Business Plan is set to be implemented over a three year cycle, not all aspects have been addressed yet.
This report will provide data and comment on the specific targets that we as a school have set. The amount of progress in achieving the various targets will form part of the
comment. This report will be organised using the same structure as our Business Plan which has three focus areas:
1. Safe and supportive learning environment
2. Strong school and community participation
3. Achieve improved academic outcomes for all students
Focus Area 1: Safe and supportive learning environment
Improvement Target
 2017 & 2019 Parent National Survey results demonstrate
improved satisfaction in the provision of a safe and
supportive environment for students.
1. Increase to equivalent of 20% of student body
(2016 12%)


Increase and sustain student attendance in the ‘Regular’
category to above 70% (2016 Semester 2 63.2%)



Establish a baseline of “off task behaviours” through PBS
processes and then reduce by 10% each year.

Data
2015 Response rate –29 – 10.5%
2016 Response rate – 33 – 12%
2017 Response rate - 32 – 12%
2018 Response rate – 37 – 15%

Progress
Working towards target
Rate of response has increased over 2016
levels. The number of individual responses has
increased even with the diminishing student
numbers.

2016 Semester 2 regular attendance 63.2%
2017 Semester 2 regular attendance 69.4%
2018 Semester 2 regular attendance 67.8%
This target is not currently being measured. As
our progress through the Positive Behaviour
Support model continues, this will form part of
the data set available.

Target not met.

We have been working extensively on our PBS
structure and processes. We have a flow chart
developed as part of the process and will be
working on the monitoring aspect of this early
in 2019. Following up with the PBS Team, it is
now not possible to monitor this data through
a centralised process. This target will need to
be reviewed.

A number of the strategies listed under this focus area have been addressed over the past year.


Physical appearance of the school has been worked on over the past year. There has been significant work done in our arboretum to create an outdoor classroom
using funds from a Landcare grant. There were also a range of signs installed to support visitors to our school.
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A consistent approach to documented planning, including a standard format, agreed requirements of coverage and parent involvement has been implemented. The
new process was instigated to provide the required support in a manageable way for all staff. All teaching staff participated in professional learning which focused
on establishing SMART goals for students. We have also developed a plan for timelines to promote the smooth transition of students from one year to the next. We
will continue to build on this support moving into 2019.
Positive Behaviour Support has been a significant focus for the PBS committee who participated in several days of professional learning. The information from these
sessions was bought back to staff. The matrix of behaviour expectations was embedded in practice and a number of procedures to support various specific school
activities were developed.
The KidsMatter program is on hold as the national body covering this has gone through significant restructure. KidsMatter, along with MindsMatter, have been
taken under the banner of Beyond Blue as a new entity called “be you”. The process of recognition and support available for schools is still being developed.
Regular communication with external agencies was made. The Principal is now a regular attendee at the Collie Children at Risk meeting. We have had regular
contact with various medical and mental health support agencies based on student need. We have established weekly visits for students from both occupational
and speech therapists to support students accessing these services.

Focus Area 2: Strong school and community participation
Improvement Target
 Student educational opportunities are improved
through strong School Board governance. The
School Board ensures that targets articulated in
the Business Plan are continually reviewed through
an ongoing cycle of review.



The School will be responsive to student and
community expectations, demonstrated by an
increase in the % of “Agree” and “Strongly Agree”
for each item compared to 2016 survey results.
Targets set in specific domains
1. Students feeling safe 84% (2016)
2. Working with parents 72% (2016

Data
New members were invited to the School Board,
including a new Board Chair.
Meetings were held regularly with the majority of
the agenda presented by the Principal. This is an
area we will need to work on next year. We will
also need to develop better processes around the
Board having the opportunity for input on policy
review rather than just “rubber stamping”.
2017 Survey
Students feeling safe 91% (38% Agree, 51%
Strongly Agree)
Working with parents 72% (41%Agree, 31%
Strongly Agree)
2018 Survey
Students feeling safe 63% (42% Agree, 21%
Strongly Agree)
Working with parents 76% (27% Agree, 49%
Strongly Agree)
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Progress
The skills and knowledge of the school board have
continued to grow over the year. We are developing
better processes around the Board and need to
develop further in aspects of the school that the
Board can have some say in.
Each time a place became vacant, we were able to
refill the positions.
A focus for 2019 will be the new School Review
process.
Specific questions were asked of students regarding
where they do and don’t feel safe in our school.
Feedback was often contradictory – many felt safe in
the same places that others felt unsafe. Within the
cohorts surveyed, there was also a higher rate of
issues around behaviour. Often the comments related
to the amount of noise, rough play during breaks and
being treated unkindly by others. There was also
anecdotal evidence around fairness – “how come
some kids get away with more than others?” This was




Increase the number of parents working as
partners in their child’s education.
Collaborative partnerships with families and
communities are fostered in the Early Years as
demonstrated by achievement in meeting NQS
Area 6

In excess of 70 invites to school volunteers for
end of year volunteers morning tea.
NQS Area 6 targets Working towards following
ongoing discussion by K-2 staff.

often around rough play, “bumping” and intimidating
behaviour.
Volunteers morning tea held on 5th November 2018 to
coincide with International Day of Volunteers. In
excess of 30 people attended.
Staff review of NQS Standard 6 identified that 6.1 –
Supportive relationships with families was met;
however, 6.2 – Collaborative partnerships was still
working towards. We are working on developing close
relationships with various agencies – Health, CPC,
SSEND etc and should have achieved this by 2019.

A number of the strategies listed under this focus area have been addressed over the past year.







A number of classes participated in in-town excursions. These included walking trips to the museum and service providers around town and several visits to Valley
View aged care residence. There were also several incursions by service providers including the police, fire brigade and ambulances. Fisheries staff also attended
along with a number of special visitors to classes including a bush poet.
The school, through the Principal’s involvement in the Education Advisory Committee and the Child and Parenting Centre, has been working hard on gaining
additional support for our community, particularly in the area of mental health and social worker support. This is an ongoing program.
Various support agencies, including both occupational and speech therapists, government and private, service student clients on the school site and liaise closely
with staff so that programs can be continued over the week by teachers and EAs.
Parents are always welcome to come in and provide parent help. We advertise this regularly. We also provide opportunities to welcome parents into our classes
after assemblies. This practice has become much more embedded over the past year.
Review of the student data has led to additional planning to support students’ feelings of safety. In 2019, there will be a concerted focus on kindness through our
behaviour processes as well as implementing programs to build students skills in social problem solving. BUZ by Nurture Works will feature prominently in this.

Focus Area 3: Achieve improved academic outcomes for all students
All students P-6 received reports that covered all
 Improve student access to curriculum through full access
learning areas of the Western Australian
to the WA Curriculum
curriculum. All classroom teachers have
transitioned to the Western Australian
Curriculum. Indonesian was introduced as a new
language in 2018. All students from Years 1 to 6
participate in this program. As is required by new
DOE policy, Year 3s were formally assessed in this
area.
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As this was the first year Indonesian was
presented to the students, their grades are
likely to be skewed low. Of 28 students
assessed, there were:
18 – C (Satisfactory achievement) grades
7 – D (Limited achievement) grades
3 – E (Very low achievement) grades



Review of data indicates mixed results in the
academic improvement of our students. In no
areas did all students make 0.5 or a minimum of
0.5 progress between years. In 5 of 8 areas across
Years 1 & 2 less than 50% of students made 0.5
points progress.
The scoring process also changed so the data
comparisons are an approximation. Writing is no
longer comparable in the same way.
In PP results, cohort to cohort comparisons are
not reliable.

On Entry Assessment
Year 2s making 0.5 progress or greater
2017 2018
Speaking and Listening
50% 64%
Reading
23% 32%
Writing
35%
Numeracy
15% 12%
Year 1s 2017 making 0.5 progress or greater
Speaking and Listening
42% 30%
Reading
39% 17%
Writing
57%
Numeracy
77% 87%
Pre-primary students achieving 0.5 or greater
Speaking and Listening
74% 83%
Reading
56% 39%
Numeracy
96% 87%

2. Fairview NAPLAN results demonstrate
comparable achievement to like schools in all
areas.

Fairview students’ results were generally poor in
NAPLAN. Data indicates that in only 1 of 10 areas
and years tested, students exceeded
performances in like schools. In 4 of the areas,
students’ performances were within 16 points or
less (less than one question).
More detail is provided on pages 12 and 13.

Reading

3. Student progress in literacy and numeracy is at
or better than like schools.

Progress is measured comparing current Year 5
NAPLAN results with the same cohort results
from Year 3. The progress of the 2018 cohorts of
Year 3 and 5 students was mixed.

Improve students’ academic performance
1. Students make at least 0.5 points progress from
PP to Year 1 and from Year 1 to Year 2 in On
Entry Assessment testing.
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2017
2018
Year 3 – -5 points
Target not met -10
Year 5 – -4 points
Target not met -54
Numeracy
Year 3 – -5 points
Target met
+18
Year 5 – +19 points
Target not met -2
Writing
Year 3 – +2 points
Target not met -16
Year 5 – -6 points
Target not met -29
Spelling
Year 3 –17 points
Target not met -31
Year 5 –19 points
Target not met -60
Grammar & Punctuation
Year 3 – -5 points
Target not met-5
Year 5 –+16 points
Target not met-42
2017
2018
Reading -27 to -4
-50 to -54
Numeracy – +5 to +19
-21 to -2
Writing –
-12 to -6
-20 to -29



All students at educational risk have appropriate
documented plans to support their ability to fully engage
with learning.

2018 was the first year that Fairview students
completed NAPLAN testing online. We are unsure
of the impact, either positive or negative, that
this may have had.

Spelling –
-43 to -19
-70 to -60
Grammar & Punctuation –
-29 to +16
-15 to -42

Considerable work was done on this area by all
staff. A standardised method of documented
planning was developed and all staff participated
in professional learning on planning and setting
SMART goals for their students.
0.6 FTE was allocated to support the inclusion of
special needs children including supporting the
development of documented plans.

All 13 students with special needs had
documented plans in place for the entire
school year. In addition, 26 other students had
plans in place. A new set of timelines has been
developed to promote smoother transition. A
final, updated documented plan was in place
for each child by the end of Term 4 so that the
next year’s teacher could begin with a
structure and set of goals in place. The next
update will occur by the end of Term 1.

A number of the strategies listed under this focus area have been addressed over the past year.







All areas of the WA Curriculum were implemented and reported on over 2018 as required.
The Mathematics committee established a plan and worked with staff to develop the strategies of mental computation, vocabulary (maths language) and lesson
structure. These, along with problem solving will be further developed in 2018.
Three whole of school documents were developed over the year:
1. Whole school writing plan outlining strategies and expectations in every classroom.
2. School focus document outlining non-negotiables regarding curriculum delivery
3. Year planner for assessment, curriculum and reporting timelines.
A number of new web based curriculum support websites are being trialled. It is expected that these will be used to support and reinforce content that is taught in
class.
0.6 FTE was allocated to a Learning Support Coordinator role. This role was to support staff in establishing and updating documented plans for their students and
monitor that they were being done. The strategy was seen as highly effective and will be continued in 2019 provided funding is available.
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Attendance
Regular attendance is seen as an essential component of a student’s success at school. Being present and involved in school and classroom activities every day promotes
both improved academic performance and improved social capability. In several situations, we see links between a student’s attendance and their ability to get along with
their peers and staff. Our initial target for attendance of 70% of all students as Regular Attendance (attend 90%+) was not met. The number of students with regular
attendance was 64.5% for Semester 1 and 67.8% for Semester 2. This is slightly down on the 2017 figures. It was pleasing to see that regular attendance improved over the
year as there is a tendency for attendance to drop off as the year progresses. There has been significant work by all school staff in ensuring a safe and welcoming
environment and following up on student absences regularly. Unauthorised absences is an area that will need to be a focus as there has been a gradual increase in the
number of absences where no evidence is provided. Over the past 4 years, this has grown from 31.2% in 2015 to 43.4% in 2018. Another interesting data set is the number
of students absent due to Unauthorised Vacations (UV) – family holidays during term time. 24 students had UV recorded during 2018. Of these, 7 (3%) students had enough
time off to make it impossible to achieve Regular attendance.
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Behaviour and Pastoral Care
Over the 2018 school year, considerable work was completed by all staff on reviewing and developing a revised behaviour modification program. Over 2018, considerable
progress was made, including the final draft of our positive behaviours matrix and a referral process. Considerable education of staff and community (through the
newsletter and assemblies) was conducted. There was a change in the language used around addressing behaviour.
There was a significant increase in the number of suspensions over 2018. A total of 17.5 days suspension (up from 5.5 days over 2017) were recorded for 7 different
students. The incidences were split between students committing violence against another student or causing significant and repeated disruption to the class. As an admin
team, we have been doing considerable work with these children, as in most instances the problems stem from issues of self-regulation, i.e. student frustration leading to a
violent outburst. This is an area where we will be doing considerable work over the coming years. Significant planning and support from a range of DOE and external
services were called on to support these children including School Psychological Services, SSEN-B and external agencies including DCPFS, CAMHS and referrals to a range of
counselling services. In most of the instances of suspension, there had been ongoing support provided around special needs, education and behaviour support or past
trauma.
Anecdotally, there is a perceived shift in the language used around behaviour. Rather than the “don’t do that” there has been a shift to “At Fairview, we show
cooperation/achievement etc by ……” This, I believe, has led to a reduction in confrontations and a reduction in students reacting inappropriately. The training and
transition is ongoing. Many of the current behaviour issues are related to students who would be considered as Tier 2 – requiring specific behaviour training in addition to
the general behaviour training that occurs for every child. We are still some time off participating in this aspect of the transition. The need to progress to Tier 2 support is
indicated in our data. Over 2018, there were 357 negative behaviour incidents recorded in Integris from 73 (of 245 or 30%) students. Of these students, 15 (6%) had more
than 5 records over the year and accounted for 241 (68%) of the recorded incidences. The significant positive is that 70% of our students did not have a single significant
behaviour breach over the entire school year.
A number of strategies will be pursued to attend to these behaviour issues:





Embed the PBS language and recognition processes across the whole school.
The PBS committee will push for the school to be included in Tier 2 training ready for the start of 2019.
Ongoing use of Restorative Conversations will occur. As part of this, investigate the opportunity of further staff development in this area.
Investigate and implement a whole school approach to modelling self-regulation - likely to be the “Zones of Regulation”.

Inclusivity
Across the WA education system, it is estimated that between 1.5% and 2% of students have identified special needs. At Fairview we have approximately 5% of students
with an identified special need. This impacts on students in many ways. We have put in place several strategies to ensure that all students achieve the most they can in
academic, behavioural and social areas. Significant resources have been allocated to support both the students who have been formally identified or diagnosed and those
who are not diagnosed. A breakdown of the dollar values associated with this support will be highlighted in the finance section.
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Over the year, we had input from the School of Special Educational Need – Disability to support individual students and provide professional learning and support to staff.
We employed two staff as Learning Support Coordinators for the equivalent of three days per week to support staff and students. We continue to be one of the only Collie
schools that regularly access the Riding Develops Ability (RDA) program weekly. This has had significant social benefit for several of our students.
Strategies that will be continued into 2018 will include





Extending the role of the Learning Support Coordinator to support staff
Looking at options around the shoulder to shoulder support of teaching and education assistant staff to provide effective programs for students with special needs.
Establishing a cost centre to provide additional resources to students with special needs
Looking at options for a space or spaces within the school to provide quiet spaces appropriately resourced to support students.

The school received in excess of $456,000 in disability funding to support the range of students with special needs and learning difficulties. The school expended
approximately $20,000 more in direct support of our students with special needs. The majority of this money (99%) was spent on the provision of Special Needs Education
Assistants and Teacher Support.
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Parent Opinion Survey
As required, the Parent Opinion Survey was conducted. Rather than every second year, the School Board suggested that the survey be conducted each year in an effort to
be more responsive to our community. A target of 20% response rate was set in our business plan. We achieved approximately 15% response rate. This is an improvement
on the 2017 return.
As can be seen in the graph below, responses were generally very positive. The results support our strong pastoral focus. School seems to be a positive place for the
students included in this survey. Parents surveyed felt that their children liked coming to school and that teachers were very approachable. The view around supporting
children’s academic progress, although still positive was not as pronounced. This was indicated with more “agree” responses than “strongly agree”. Three areas of focus
will need to be in the area of feedback, a continued focus on behaviour management and the motivation of students.

“Teachers at this school treat students fairly.” 3.8/5 had the highest
Strongly Disagree response at 8%

“Student behaviour is well managed at this school” – 3.6/5. This had the
biggest response to ‘disagree’ of all questions with 8%. 5% indicated Disagree and
11% indicated “neither agree nor disagree”. 70% of parents either “agreed” or
“strongly agreed” that behaviour management was managed well which is
slightly up on 2017.

“Teachers at this school motivate my child to learn” was the second lowest
result with 3.7/5 with a total of 13% either strongly disagreeing or disagreeing.
73% indicated that they either agreed or strongly agreed that staff motivated
their children to learn.
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Behaviour management was a major focus over 2018 and will continue to be a focus in 2018 (See page 7). One of the next stages in our behaviour management review is to
have greater parent input into the process and include a parent representative on the PBS committee. There will also be a significant focus in 2019 on developing strategies
in student social problem solving and code switching. We can see that students are currently limited in this area or come to school with some pre-conceived messages. The
BUZ (Build Up Zone) program will be implemented
with students as well as work on code switching or
”wearing your school skin when at school.” This is in
an effort to help students understand that school
and home are different and may have different
expectations.
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Academic Performance
Students’ academic performance over 2018 has been mixed. We have seen our students make some progress in Numeracy testing; however, generally our performance
across the other areas was poor. The red squares indicate the progress made by our 2018, Year 5 students from Year 3. In most instances the students did make some
progress but were already at a very low level. There is little if any indication of value adding to the students’ performances.
Unfortunately, many of the students started below the level expected. As a result, even though
progress has been made, many of our students are still well below the National Average. As can
be seen in the table below, cohort performance as to where they are expected to achieve is
indicated. As poor as the Year 5 2018 data looks, positive progress has been made compared to
their performance as Year 3 students in 2016.
Specific progress towards school targets have been documented under Focus 3 on pages 5 and 6
of this report.
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Mathematics (Numeracy)
A whole school program based on the Origo Maths program is continuing to be used across all years. NAPLAN performance indicated that against like schools, our students
performed well with our Year 3s achieving 18 points higher while our Year 5s were only 2 points below like school performance. Our Year 5s made 112 points progress on
average from 3 to 5 which is better than the state average of 93 points. Data from the On Entry Assessment indicates that numeracy concepts are understood by students
with 90% of Year 2s at or exceeding the minimum expected level. However, the data also indicates that most of these students start at a high level and only 17% have made
the expected yearly progress of 0.5 progress point. This data is the same as the 2017 cohort. Standardised maths testing completed for students in Years 2 to 6 indicates
that our students are performing approximately 1 year below the norming sample.
Efforts are continuing to be made to address this student performance.






Development and implementation of a whole school approach to maths
Focus on the teaching aspect of the Origo program
Focus on students’ mental computational skills
Ensuring adequate time is allocated each day to mathematics
Supporting staff through access to the maths focus committee

Literacy
Literacy is the broader concept of communicating in written and oral form. It is the application of the skills
of reading, writing, speaking and listening. These concepts and the ability to apply the standard means of
communicating – spelling, grammar, clear hand writing etc. are key skills that every student needs to
develop. To this end, a minimum of 50% of school time is spent in students learning both these and
numeracy skills. Students in the early years demonstrated better progress in literacy areas than numeracy
areas; however, only 30% of students made the expected progress of 0.5 points from Year One to Year
Two while 60% made the required progress in Speaking and Listening.
Standardised testing in reading comprehension indicates that our students are performing approximately
a year below the norm sample. NAPLAN testing data in Reading, Grammar, Spelling and Writing confirm
this. A positive with our NAPLAN data indicates that in most literacy areas, the gap between Fairview
student performance and like school performance didn’t get significantly worse. This shows that our
students, although still not performing academically as well as like schools in many areas, were improving at
a faster rate than students in like schools.
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Efforts are being made to address this performance gap.






A whole school literacy plan is being developed. Significant School Development Day and all trade
off time for both teaching and non-teaching staff has been allocated to this. This has resulted in a
whole school writing focus and a set of teaching standards for all staff to follow.
Significant time has been allocated to looking at the available data. All staff are expected to focus
on the standards expected of their cohort in the English learning area and look for opportunities to
integrate literacy into other learning areas.
Oral language and spelling support has been put in place using an education assistant trained in the
Letters and Sounds program.

Science
Science education is being highlighted at various government levels as being a priority. All classrooms are expected to teach the Western Australian Curriculum Science
content. A number of classes are starting to use the Primary Science resources. This will be further encouraged in 2018 with plans on more staff accessing professional
learning on its use. Reporting data from Semester Two indicates that 164 of 199 (82%)students reported on in 2018 achieved a C grade or better. Further interrogation of
this data showed that only 4 students achieved A grades while 5 students received an E grade.
PAT testing indicated that our Year 4 and 6 students were on average, slightly below the Australian norm data in Science. Year 3 and 5 students were approximately ½ a
year behind the norm data. This performance is in line with their performance in other testing – NAPLAN etc, which puts them significantly lower than like schools.
Efforts are being made to address this performance gap.





Primary Connections resource has been identified as the standard Science teaching resource.
Conversations around expected time allocation to learning areas will continue with the expectations that 2 hours per week is allocated to the teaching of Science.
Fairview received funding to convert one classroom to a science laboratory. This work will be done over 2018, ready for 2019.
Standardised testing in Science will be conducted (PAT Science) to establish a baseline of student performance against normed data and then monitored into
coming years.

Overall, there has been a focus on maximising classroom teaching time and ensuring that adequate time is allocated to all learning areas. Planning is seen as an essential
component of teaching along with a clear understanding of what students are currently achieving. These two areas were a focus of teaching staff performance
management. In addition, 36 students had individual education plans written for them. These students were either identified as special needs or determined by the
teachers as needing significant differentiation in the teaching and learning programs. Focused, individual plans for students who don’t fit the standard delivery of
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curriculum are very important for them to achieve the most they can, but it cannot be underestimated the impact that these individualised plans have on a teacher’s
workload.
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Finance
2018 was the second year that Fairview operated as an Independent Public School with a one-line budget. As such, we had greater opportunity to manage and direct our
resources to support our students. Being IPS also meant that we were required to be more transparent as part of the finance distribution process. Following is a breakdown
of the how the one-line budget was distributed. Our Funding Agreement was submitted on time, and we worked towards achieving what was outlined.





Funds allocated to the school based on specific student characteristics were expended in line with their allocation. See table below
Over the 2018 school year, 70% of allocated funding was expended. This is well below the expected 96%. A significant percentage of this shortfall in spending was
budgeted but due to differences in billing cycles and opportunity to expend, eg. waiting on deliveries and completion of Science Lab, we were unable to expend
these funds. Significant utilities costs and rubbish management were not billed in the same year.
We expended above our minimum requirement of 10% or reserves, largely on furniture for the middle primary.

Total Student Centred Funding

Expected funding 2018
$ 2,840,798.24

Per student
Aboriginality

$ 1,864,978.00
$
15,856.00

Disability

$

Social disadvantage
Enrolement linked base
Cash rollover
Salary carryover
Total expected budget

$ 125,134.58
$ 378,127.07
$ 126,075.00
$ 154,287.00
$ 3,121,160.24

456,762.00

Resource

Funding amount

Teaching staff
EA (mainstream)
Running School
Additional support
AIEO
SN EA
Additional SNEA
0.4 FTE LSC
0.375 Teacher
Additional support
Direct spend
Non-teaching dp
Support through ICT
Additional EA support
Purchase chaplain
Resourcing incursions
Shortfall in fees
Running School as above

$ 1,437,956.56
$ 143,078.06
$ 582,546.49*
$
42,714.89
$ 18,612.00
$ 309,946.39
$
64589.04
$
44384.80
$
41610.75
$
16466.33
($ 476997.31)
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$

443271.58*

Fairview Primary School
Financial Summary as at
31st December 2018

Revenue - Cash & Salary Allocation
1
2
3
4
5
6
7
8
9
10
11
12

Voluntary Contributions
Charges and Fees
Fees from Facilities Hire
Fundraising/Donations/Sponsorships
Commonwealth Govt Revenues
Other State Govt/Local Govt Revenues
Revenue from Co, Regional Office and Other Schools
Other Revenues
Transfer from Reserve or DGR
Residential Accommodation
Farm Revenue (Ag and Farm Schools only)
Camp School Fees (Camp Schools only)
Total Locally Raised Funds
Opening Balance
Student Centred Funding
Total Cash Funds Available
Total Salary Allocation
Total Funds Available

Budget
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$

4,949.00
11,644.27
1,400.00
1,182.00
1,100.00
136.00
12,838.00
47,612.80
80,862.07
126,075.00
260,477.00
467,414.07
467,414.07

Actual
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$
$

Locally Generated Revenue - Budget vs Actual

4,949.00
20,896.69
3,711.85
1,182.35
1,100.00
136.36
15,099.38
47,612.80
94,688.43
126,075.73
260,560.87
481,325.03
481,325.03

$000
Budget

Actual
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Current Year Actual Cash
Sources
Locally Raised Funds

Locally Transfers
Raised
$ Funds
29,557.54
from
Student Centred
$ 260,560.87
Funding
Reserves
Other Govt Grants2,418.71
$14%
Other
$ 15,099.38
Transfers from
$ Reserves
47,612.80
Other Govt Grants
$ 355,249.30
1%

10

8%
5

0
Other
4%

Revenue Source

Student Centred
Funding
73%

Expenditure - Cash and Salary
1
2
3
4
5
6
7
8
9
10
11
12
13
14

Administration
Lease Payments
Utilities, Facilities and Maintenance
Buildings, Property and Equipment
Curriculum and Student Services
Professional Development
Transfer to Reserve
Other Expenditure
Payment to CO, Regional Office and Other Schools
Residential Operations
Residential Boarding Fees to CO (Ag Colleges only)
Farm Operations (Ag and Farm Schools only)
Farm Revenue to CO (Ag and Farm Schools only)
Camp School Fees to CO (Camp Schools only)

Budget

Actual

$
$
$
$
$
$
$
$
$
$
$
$
$
$

18,532.72
18,700.00
95,718.00
71,321.80
194,942.74
10,800.00
31,000.00
9,769.53
-

$
$
$
$
$
$
$
$
$
$
$
$
$
$

9,691.67
15,152.27
78,439.42
49,888.38
121,147.69
3,722.47
31,000.00
6,416.81
-

$
$
$
$

450,784.79 $
$
450,784.79 $
16,629.28

315,458.71
315,458.71

$000

Goods and Services Expenditure - Budget vs Actual
Budget

Actual

250

200

150

100

50

Total Goods and Services Expenditure
Total Forecast Salary Expenditure
Total Expenditure
Cash Budget Variance
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Conclusion
2018 saw many successes but also highlighted some areas of particular concern. Our students made sound progress in numeracy, progressing at a faster rate than students
in like schools. However, many of these students started at a considerably lower base and, as a result, are still behind what should be expected. As part of our move into
2019, we will look closely at the various programs and assessments that we currently conduct and make decisions on the value of them. Following extensive work by staff
over Terms 3 and 4, we have a new plan of assessments and a clear timeline as we move into 2019. We have also restructured our staff meetings to have a greater focus on
cluster meetings with a focus on curriculum. We will be moving towards a more data and observation driven method of short sprints to address particular needs in our
students. As part of this work, we have also identified a clear set of expectations for all staff, including daily reading and writing, both long and short term planning with a
structure to all lessons and an increase focus on social and emotional learning. Students learn through good teaching, informed by measuring not through constant
measuring.
Over the year, our students participated in a range of activities and celebrations. At the heart of this, we have been encouraging students to participate in school, enjoy
coming to school and develop a love of all learning. Even with a significant focus on literacy, numeracy and science, we try hard to balance this with creative and arts based
activities and celebrations. Decorating our school with students’ works of art has been a goal for a number of years. 2018 saw the installation of several works. These give a
focus to parts of our school and celebrate a diversity of student work and ideas. This art installation will continue into 2019. We also held an Arts celebration assembly at
the end of each term. At each assembly, the highlight was the singing of a whole school song. We will continue to celebrate the artistic and creative endeavours of our
students to make sure they receive a balanced education with strong links between academic progress and creative endeavours. Our week of dance, supported by our P&C,
was another highlight in the arts area. This will be repeated in 2019.
2019 will be Fairview’s 60th year, providing education to the children of Collie. A range of celebrations will take place that will highlight the impact our school has had on the
community in the past, the present and with good planning, diligent implementation and a kind, “CAREing” approach, continue for many more years.
Thank you for taking the time to look at our performance summary for 2018.
Endorsed by the Fairview School Board

Date:
Tara Van Beuningen
School Board Chair

Andrew Whitney
Principal
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